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HARLESTON SANCROFT

Pupil premium strategy statement - Harleston Sancroft Academy

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 817
Proportion (%) of pupil premium eligible pupils 198 student 24.22%

Academic year/years that our current pupil premium strategy | 2025 - 2028
plan covers (3-year plans are recommended - you must still
publish an updated statement each academic year)

Date this statement was published 31st December 2025
Date on which it will be reviewed December 2026
Statement authorised by Rob Connelly

Pupil premium lead Jane Price/Lucy Field
Governor / Trustee lead Chris Hutton

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £191,755.00

Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)

Total budget for this academic year £191,755

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year
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Part A: Pupil premium strategy plan

Statement of intent

All children are unique and the curriculum intent at Harleston Sancroft Academy is to
provide our pupils with a knowledge-rich, vocabulary-driven, skills-based curriculum
which will enable all pupils to ‘Live life in all its fullness’ (John 10:10).

Our school philosophy, which is in keeping with our Christian Values, is that the school
staff, parents and governors will work together to make a difference. We recognise that
good teaching is the most important lever schools have to improve outcomes for
disadvantaged children and therefore aim to offer education which is challenging,
enjoyable and knowledge rich. We will have succeeded if everyone is given the chance to
achieve the best results possible, and is equipped with life skills and experience for their
future.

Overcoming barriers to learning is at the heart of our PPG use. We understand that needs
and costs will differ depending on the barriers to learning being addressed. As such, we
do not automatically allocate personal budgets per pupil in receipt of the PPG. Instead, we
use evidence-informed research to make decisions on the best approaches for all of our

pupils.

The Pupil Premium, along with all forms of school funding are carefully managed to
enable us to offer personalised support for children in a range of ways and supports us in
achieving our philosophy and vision.

Our priorities:
Setting priorities is key to maximising the use of the PPG. Our priorities are as follows:

e Ensuring all pupils have access to High Quality Teaching and Learning in every
lesson
Closing the attainment gap between disadvantaged pupils and their peers

e Providing targeted academic support for pupils who are not making the expected
progress

e Addressing non-academic barriers to attainment such as attendance, behaviour,
mental health and adverse childhood experiences/trauma

e Ensuring that the PPG reaches the pupils who need it most
Recognising and providing timely and relevant support to ensure that all pupils at
Harleston Sancroft Academy can experience ‘Life in All Its Fullness’
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Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge
number

Detail of challenge

1

Despite a narrowing of the overall attainment gap, there remains a
persistent disparity in the Primary Phase between Pupil Premium (PP) and
Non-Pupil Premium pupils across all three core subjects: reading, writing
and mathematics. When considering the distribution of pupils on the SEND
register - particularly those with cognition and learning needs, some of
whom are also eligible for PPG - the data indicates that PP pupils continue
to attain less highly than their non-PP peers. This gap is further widened by
the prevalence of additional barriers such as social, emotional and mental
health (SEMH) needs, as well as communication and language difficulties.
These combined factors highlight an ongoing challenge in ensuring
equitable progress and outcomes for all PP pupils.

Mental health demands are increasing with an increase in the number of
referrals to the LA authority, including to the Mental Health Support Team.
Our observations and discussions with pupils and families indicate a
decrease in pupil and family resilience, particular with a view to school
engagement.

Lower attendance - attendance data from the previous 4 years indicates
that attendance among PPG pupils is lower than non PPG pupils. Over the
same period, levels of persistent absence have also been higher in the PPG
group.

Our assessments and observations indicate that absenteeism is negatively
impacting PPG progress, although it sits above the national average,
demonstrating improvement.

All pupils - Attendance

National distribution Sch trend vs Nat
Year | Cohort| School| National | banding trend School context
2024425 816 93.2% 91.9% | Above Relative decline
2023/24 842 92.8% 91.1% | Above Relative improvement | -
2022423 868 91.3% 91.0% | Close to average MNot available
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FSMG6 - Attendance

National distribution Sch trend vs Nat
Year| Cohort| School| National|banding trend School context
2024/25 170 89.3% 87.3% | Close to average Relative decline
2023/24 164 88.9% 86.0% | Above Relative improvement | -
2022/23 180 86.4% 86.0% | Close to average Not available

Due to the current challenging financial climate, many families are finding
it difficult to provide for their children. Combined with low parental
aspirations and or unemployment/low-paid work, this can result in some
pupils arriving at school unprepared to learn—for example, coming to
school hungry, thirsty, or without the appropriate uniform and/or
equipment. These factors can have a significant impact on their ability to
achieve positive outcomes.

Challenging behaviours linked to a number of factors, including poor social
and communication skills, a lack of emotional literacy and the ability to
self-regulate have increased. All these aspects can negatively impact
outcomes for pupils. Parental engagement also has a direct influence on
these factors.

Our rural isolation, access to services including timeframes, distance,
transport and funding often mean that families are unable to access
support even if they are eligible. This impacts negatively on the family
home and pupils ability to engage in learning.

In our community the following Adverse Childhood Experiences exist:
» domestic violence

e parental abandonment through separation or divorce

e a parent with a mental health condition

e being the victim of abuse (physical, sexual and/or emotional)

e being the victim of neglect (physical and emotional)

» a member of the household being in prison

e growing up in a household in which there are adults experiencing alcohol
and drug use problems

These can have a very significant impact on a child’s wellbeing and
engagement in their learning and therefore outcomes.
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This explains the outcomes we are aiming for by the end of our current strategy plan, and

how we will measure whether they have been achieved.

Intended outcome

Success criteria

High Quality Teaching

There is a highly effective teacher in front of
each class. All teachers are supported, through
high quality coaching and CPD to improve and
build on their pedagogical understanding.

All teachers are supported to deliver a high
quality, effective curriculum, with secure
subject knowledge and pedagogical expertise.
All teachers are supported to ADAPT teaching

to ensure the right scaffolds/adaptations and
resources are in place to support learning.

Pupils make expected or better progress in
End of Key Stage outcomes.

Pupils pass the statutory assessment points
in line with or above national expectations.

Performance of disadvantaged pupils is at least
in line with national data for disadvantaged
pupils and with a clear narrowing of the gap to
non-disadvantaged pupils in the following
areas

e GLD

e Phonics

e Disadvantaged pupils achieve GLD in
line or above national expectations.

e Disadvantaged pupils pass the phonics
screen in line or above national
expectations.

e Disadvantaged pupils achieve combined
EXS+ in reading, writing and maths in
line or above national expectations.

e Disadvantaged pupils pass the MTC in
line or above national expectations.

e The Progress 8 Score of disadvantaged
pupils is in line or above in comparison
to cohort.

e The Progress 8 Score of disadvantaged
pupils is in line or above national
expectations.

e |Internal data shows that all children are
making expected progress.
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e Pupil Progress, Pulse and core group
meetings to focus on in-depth analysis
of pupils’ academic needs to close gaps
through effective Question Level
Analysis (QLA).

Developing high quality teaching through
professional development so that
pedagogical practices are improved and
implemented effectively.

e Targeted coaching and CPD supports
teacher development based on their
needs and the needs of their cohort.

e Staff are trained in effective strategies
used to support and scaffold learning for
pupils with the most need.

e (PD is driven through the identification
of need via the schools monitoring
systems and internal data points,
highlighting those most in need.

e CPD focuses on the consistent
application and implementation of
strategies to ensure they are effective
and an embedded part of practice.

Support the recruitment and retention of
staff through effective management of staff
workload and well being.

e Use evidence-informed approaches to
consider leadership approaches to
supporting staff workload

e (Complete a workload review to support
staff in the effective management of
their role

Targeted Academic Support

Structured 1:1/ small groups and targeted
interventions ensure children make good
progress. Expert gap analysis and clearly
identified, small next steps ensure targeted
children are able to catch up to their peers and
build their learning on solid foundations.

Diagnostic analysis of assessment is used to
plan appropriate provisions for those most
in need.

e 1:1 and group interventions are planned
for based on gap analysis and linked to
classroom teaching.

e |Interventions are matched to the
individual needs of the children

e C(Consistent approaches to formative
assessment across the school supports
the validity of interventions
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TAs and LSAs are deployed effectively and
are trained in the delivery of identified
interventions to ensure they are delivered
with fidelity and confidence.

Deployment is consistent and purposeful
to meet the needs of those pupils most
in need.

TAs and LSAs are trained effectively in
the interventions they deliver to ensure
they are impactful

Improved reading, writing and maths
attainment for pupils with an identified SEN
barrier who are also disadvantaged.

Frequency of interventions ensures an
increased level of targeted support
Children make better progress than their
non-disadvantaged peers against their
starting points

Frequent reviews of interventions and
data analysis ensures that the right gaps
are being addressed and the correct
additional support is in place.

Extended school hours offer learning
opportunities to those most in need without
deducting from their core learning time.

Disadvantaged pupils are able to attend
interventions tailored to need
Interventions are lead by an expert
teacher

Interventions run before and after school
and at weekends (where applicable)

Wider Barriers to Learning

Targeted support for attendance, behaviour and
mental health ensures that barriers are
removed and children are able to access
learning, close gaps and make progress.

Pupils will have access to opportunities to
enrich their lives throughout 10:10
experiences.

All disadvantaged pupils and those most
in need, will be allocated a space in at
least 1 extra curriculum club to support
increased attendance in extra curricular
opportunities.

All disadvantaged pupils will attend
curriculum driven school trips.

All disadvantaged pupils will have the
opportunity and will be supported to
attend extra curricular, residential or
overseas trips.

A reduction towards the cost of all trips
is provided, including extra curricular
and residential. A reduction will be
provided towards the cost of an overseas
trip.
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To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils.

e Referrals are made to external agencies,
including MHST and Family hub to
support families

e Investment into high quality CPD for
pastoral support to ensure highly skilled
and effective staff are working with our
most vulnerable children

e (lear pastoral pathways identified for
pupils, including evidence based
strategies to support, so that the right
‘in-school’ support is in place and
impactful.

e Notable reduction in behavioural and
attendance issues due to effective
meeting of need through pastoral plans
and pathways.

To sustain attendance for all pupils,
particularly our disadvantaged pupils.

e The overall absence rate for all pupils being
at least in line with the national average %,
and the attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being at least in
line with the national average

e The percentage of all pupils who are
persistently absent being is in line with or
below the national average

e Year on Year the school achieves and
improves on its ABIE (Attendance Baseline
Improvement Expectation)

e Support First approach and attendance
tracking works effectively to remove
barriers for those most at need.

All pupils will be able to have a life of
choice and opportunity.

Further Education: 6th Form/College
University aspirations
Apprenticeship opportunities

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.
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Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 28,636

Activity Evidence that supports this approach Challenge
number(s)
addressed

To develop and deliver | High-quality teaching is the most powerful lever for | Challenge

ongoing professional improving disadvantaged outcomes (EEF, Pupil Number - 1

development to ensure | Premium Guide - Tier 1). Effective professional

teachers provide quality | development improves pedagogy and pupil

first teaching that outcomes. EEF:

scaffolds learning and https://educationendowmentfoundation.org.uk/publ

embeds identified ic/files/Publications/Pupil_Premium_Guide_with_cov

Walkthru strategies. er.pdf#page=6 EEF CPD Guidance:

https://educationendowmentfoundation.org.uk/edu
cation-evidence/guidance-reports/effective-professi
onal-development

To complete an EEF stresses that successful implementation Challenge

effective workload requires reducing unnecessary workload; Number - 1

review implementation must avoid creating burdens that

reduce teacher effectiveness. EEF Implementation
Guidance:
https://educationendowmentfoundation.org.uk/edu
cation-evidence/quidance-reports/implementation

Access high quality, Sustained, high-quality CPD is proven to improve Challenge

evidence based, CPD teaching quality and pupil outcomes. EEF CPD Number - 1

such as NPQs Guidance:

https://educationendowmentfoundation.org.uk/edu
cation-evidence/quidance-reports/effective-professi
onal-development

Make effective use of Structured, sequenced curricula improve learning Challenge

quality assured for disadvantaged pupils. Phonics has very high Number -1, 3

schemes of learning to | impact on reading. EEF Phonics:

support direct https://educationendowmentfoundation.org.uk/edu

instruction (CUSP/Little | cation-evidence/teaching-learning-toolkit/phonics

Wandle/Power EEF Maths:

Maths/TTSR/WRM) https://educationendowmentfoundation.org.uk/edu

cation-evidence/quidance-reports/maths

To develop, deliver and | Instructional coaching is one of the most effective Challenge

embed a quality forms of professional development and has strong Number -1, 3



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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coaching program to all | evidence of improving teaching. EEF CPD Guidance:
teachers, which https://educationendowmentfoundation.org.uk/edu
includes: cation-evidence/quidance-reports/effective-professi
- the use of onal-development
technology
- access to
evidence based
strategies
(Walkthrus)
- prioritised CPD
time
Purchase resources to EEF states that aligned curriculum materials and Challenge
ensure the effective resources support fidelity of implementation and Number - 1
delivery of quality improve impact. EEF Implementation:
assured schemes. https://educationendowmentfoundation.org.uk/edu
cation-evidence/guidance-reports/implementation

Targeted academic support (for example, tutoring, one-to-one support, structured
interventions)

Budgeted cost: £ 80,795

Activity Evidence that supports this approach Challenge
number(s)
addressed

Delivery of targeted Small-group tuition and one-to-one tutoring Challenge

intervention of reading, | produce consistently high impacts for Number - 1,3,

writing and maths disadvantaged learners. EEF Small Group: 57

https://educationendowmentfoundation.org.uk/educ

ation-evidence/teaching-learning-toolkit/small-grou
p-tuition EEF One-to-One:

https://educationendowmentfoundation.org.uk/educ

ation-evidence/teaching-learning-toolkit/one-to-on

e-tuition
PIXL and summative Diagnostic assessment identifies specific gaps and Challenge
assessment data is used | allows targeted provision aligned with classroom Number - 1,3,
to identify targets for learning. EEF Feedback & Assessment: 5,7

intervention and is used | https://educationendowmentfoundation.org.uk/educ

effectively to close gaps | ation-evidence/teaching-learning-toolkit/feedback
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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and move learning
forward
Embed evidence based | Oral language interventions have very high impact Challenge
catch up programs (Talk | on communication, reading and wider academic Number - 1, 3,
boost/LW Catch Up) and | outcomes. EEF Oral Language: 4.5,6,7,
ensure they are https://educationendowmentfoundation.org.uk/educ
delivered to a high ation-evidence/teaching-learning-toolkit/oral-langu
standard through age-interventions
effective training and
monitoring
CPD time provide for TAs have positive impact when trained and Challenge
Teachers and TAs to delivering structured interventions. EEF Teaching Number - 1-7
ensure effective Assistants Guidance:
deployment of TAs for https://educationendowmentfoundation.org.uk/educ
interventions with ation-evidence/guidance-reports/teaching-assistant
support from the S
SENDco
CPD time provided to Individualised instruction and structured SEN Challenge
support the delivery of | programmes improve outcomes when precisely Number - 1
target interventions targeted. EEF Individualised Instruction:
linked to SEN https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/individuali
sed-instruction
Purchase resources to Successful implementation requires high-quality Challenge
support the effective resources aligned to the intervention model. EEF Number - 1, 3,
delivery of Implementation Guidance: 4,5,6,7,
interventions. https://educationendowmentfoundation.org.uk/educ
ation-evidence/guidance-reports/implementation
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £82,324
Activity Evidence that supports this approach Challenge
number(s)
addressed
To up-skill pastoral Social and Emotional Learning (SEL) programmes Challenge
workers to be able to improve social skills, behaviour, wellbeing and Number - 2,3,
effectively support progress. EEF SEL: 4,5,6,7
pupils through evidence | https://educationendowmentfoundation.org.uk/educ

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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informed practices. ation-evidence/teaching-learning-toolkit/social-and-
Including the use of emotional-learning
recognised
interventions to
support well-being and
mental health, self
regulation, social
interactions and
self-esteem and
confidence
Purchase resources, Behaviour interventions improve behaviour and Challenge
including identified attendance; self-regulation & metacognition have Number - 2,3,
interventions to high impact on learning. EEF Behaviour: 4,5,6,7
support https://educationendowmentfoundation.org.uk/educ
- Well-being and ation-evidence/teaching-learning-toolkit/behaviour-
mental health interventions EEF Metacognition:
- Self regulation https://educationendowmentfoundation.org.uk/educ
- Social ation-evidence/teaching-learning-toolkit/metacogni
interactions tion-and-self-requlation
- Self-esteem and
confidence
Prioritise a strong SEL and transition support improve confidence, Challenge
transition between reduce vulnerability and strengthen engagement. Number - 2
phases across the EEF SEL:
school with a mental https://educationendowmentfoundation.org.uk/educ
health and well-being ation-evidence/teaching-learning-toolkit/social-and-
focus. emotional-learning
Allocation of funds to EEF Tier 3 (Wider Strategies) emphasises Challenge
support disadvantaged | enrichment to support engagement, wellbeing, Number - 4
children accessing aspirations and attendance. EEF PP Guide - Tier 3:
school trips - extra https://educationendowmentfoundation.org.uk/publi
curricular and curricular | ¢/files/Publications/Pupil_Premium_Guide_with_cove
linked r.pdf#page=8
Allocation of funds to Extra-curricular participation supports wellbeing, Challenge
support disadvantaged | confidence, behaviour and attendance. (EEF Tier 3 Number - 4
children accessing Wider Strategies)
clubs
Set up and deliver out | Extending school time has positive impact when Challenge
of school hours aligned to existing teaching and tightly targeted to | Number -1, 3,
interventions need. EEF Extending School Time:
- Saturday school | Dttps: ationen mentfoundation.org.uk

12



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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- before and after | ation-evidence/teaching-learning-toolkit/extending-
school tutoring | school-time

Time and allocation of | Raising aspirations is effective when linked to Challenge
funds to promote academic support and high-quality teaching. EEF Number - 1, 6,
careers and further Aspirations: 7

education https://educationendowmentfoundation.org.uk/educ

ation-evidence/teaching-learning-toolkit/aspiration-

interventions

Total budgeted cost: £ 191,755

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Primary Phase Data

End of EYFs GLD PP GLD ALL
GLD (2023-24) 60% 73%
GLD (2024-25) 63% 80%
End KS1 | Reading | Reading | Writing | Writing | Maths Maths RWM RWM
(PP) (aly) (PP) (aLt) (PP) (all) (pp) (all)

Expected +
(202524 50% 47% 67% 49% 67% 57% 0% 39%
Greater

33% 33% 0% 0% 17% 27% 0% 0%
Depth
(2023-24)
Expected + 1 1009 84% 50% 70% 75% 81% 57% 64%
(2024 -25)
Greater 0% 24% 0% 27% 25% 54% 0% 23%
Depth
(2024-25)

A higher percentage of PP pupils achieved the expected standard in maths, reading and the

combined RWM measure compared with previous year. There has also been a notable increase in

13


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions

7

%

HARLESTON SANCROFT
ACADEMY

the number of PP pupils achieving greater depth in maths. Although an attainment gap between
PP pupils and their peers remains, current data indicates that this gap is continuing to narrow.

Expected standard

All pupils - Reading expected standard

Year| Cohort| School| National |National distribution banding |Trend Year group context
3-year 164 68% 74% | Below (non-sig) Not applicable | Not applicable

2025 61 74% 75% | Close to average (non-sig) No sig change |-

2024 52 62% 74% | Below (sig-) No sig change | -

2023 51 69% 73% | Close to average (non-sig) Not available -

Disadvantaged pupils - Reading expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged
National distribution | National
Year| Cohort| School| National |banding (nondis) | Gap |Gap Trend Year group context
3-year 37 46% 62% | Below (sig-) 80% -34 | Not applicable | Not applicable
2025 15 47% 63% | Below (non-sig) 81% -34 | Widening -
2024 14 50% 62% | Below (non-sig) 80% -30 | Narrowing -
2023 8 38% 60% | Below (non-sig) 78% -41 | Not available -
Writing
Expected standard

All pupils - Writing expected standard

Year| Cohort| School| National |National distribution banding |Trend Year group context
3-year 164 61% 72% | Below (sig-) Not applicable | Not applicable

2025 61 69% 72% | Close to average (non-sig) Sig increase -

2024 52 48% 72% | Below (sig-) No sig change |-

2023 51 65% 71% | Close to average (non-sig) Not available -
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Disadvantaged pupils - Writing expected standard

All pupils - Mathematics expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged
National distribution | National
Year| Cohort| School| National |banding (non dis) | Gap | Gap Trend Year group context
3-year 37 35% 599 | Below (sig-) 78% -43 | Not applicable | Not applicable
2025 15 40% 59% | Below (non-sig) 78% -38 | Narrowing -
2024 14 36% 58% | Below (non-sig) 78% -42 | Narrowing -
2023 8 25% 58% | Below (non-sig) T7% -52 | Mot available -
Maths

Year| Cohort| School| National |National distribution banding |Trend Year group context
3-year 164 58% 73% | Below (sig-) Not applicable | Not applicable

2025 61 70% 74% | Close to average (non-sig) Sig increase -

2024 52 44% 73% | Below (sig-) No sig change |-

2023 51 57% 73% | Below (sig-) Not available -

Disadvantaged pupils - Mathematics expected standard

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged
National distribution | National
Year| Cohort| School| National |banding (non dis) | Gap | Gap Trend Year group context
3-year 37 24% 60% | Below (sig-) 80% -55 | Not applicable | Not applicable
2025 15 27% 619% | Below (sig-) 81% -54 | Narrowing -
2024 14 21% 59% | Below (sig-) 79% -58 | Widening -
2023 8 25% 59% | Below (non-sig) 79% -54 | Not available -

nd Math

All pupils - Reading, writing and mathematics expected standard

mbined - Readin ritin

Year| Cohort| School| National | National distribution banding |Trend Year group context
3-year 164 48% 61% | Below (sig-) Not applicable | Not applicable

2025 61 59% 62% | Close to average (non-sig) Sig increase -

2024 52 35% 61% | Below (sig-) No sig change |-

2023 51 47% 60% | Below (non-sig) Mot available -
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Disadvantaged pupils - Reading, writing and mathematics expected standard

School disadvantaged compared to

national disadvantaged

School disadvantaged compared
to national non-disadvantaged

National distribution | National
Year| Cohort| School| National|banding (nondis)| Gap |Gap Trend Year group context
3-year 37 16% 46% | Below (sig-) 68% -51 | Not applicable | Not applicable
2025 15 20% 47% | Below (sig-) 69% -49 | Narrowing
2024 14 14% 46% | Below (sig-) 67% -53 [ Narrowing
2023 8 13% 44% | Below (non-sig) 66% -54 | Not available

Secondary Phase Data

strategy over the last 3 years.

In the Primary Phase, whilst disadvantaged children are not yet performing inline with their

non-disadvantaged peers, the gap is narrowing and has continued to narrow over the course of
the 3 year plan. Where the gap has not narrowed, the difference compared to the previous year
is not significant. This is encouraging and demonstrates the effectiveness of our Pupil Premium

2022-23 2023-24 2024-25
Disa | All Nat Disad | All Nat Disad | All Nat
d
P8 -04 |-0.02 |-0.05 |0.33 +0.05 |-0.03
5 B B
Att8 31.2 | 43.68 |46.3 30.7 4772 459 |30.6 426 459
9 1]
EnMa 25% | 55% 65% 39% 64% 65% |30% 64% 65%
4+ B B
Overall A8

All pupils - Overall A8

Year| Cohort| School| National | National distribution banding |Trend Year group context
2025 91 42,6 45.9 | Close to average (non-sig) No sig change

2024 97 473 45.9 | Close to average (non-sig) No sig change | High - SEN

2023 94 437 46.3 | Close to average (non-sig) Not available High - low prior attainers
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Below Close to av. Above
(27%) (47%) (26%)
2025 —O0—
I
09 413 506 87.2
Below Close to av. Above
(27%) (46%) (27%)
2024 —_——
|
08 412 507 86.6
Below Close to av. Above
(28%) (46%) (26%)
2023 ——O—:—
0 415 51 876
0 25 50 75

Disadvantaged pupils - Overall A8

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged

National distribution | National
Year| Cohort| School| National|banding (nondis)| Gap |Gap Trend Year group context

Close to average

2025 23 30.6 34.9 50.3| -19.7 | Widening -

(non-sig)
Close t
2024 13 308 34,6 | - 056 to average 500 -19.2 | Widening High - SEN
(non-sig)
2023 23 313 35,0 | 503| -19.0 [ Not available | Hi9h - low prier
(non-sig) attainers
Below Close to av. Above
(17%) (51%) (32%)
2025 —b—:—
0 30 398 &6
Below Close to av Above
(17%) (51%) (33%)
2024 :
0 295 396 89
Below Close to av. Above
(16%) (52%) (32%)
2023 —O—:—
0 301 399 86
0 25 50 75
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English and maths grade 4 plus

All pupils - English and mathematics grade 4 plus

Disadvantaged pupils - English and mathematics grade 4 plus

Year| Cohort| School| National | National distribution banding |Trend Year group context
2025 91 63.7% 64.5% | Close to average (non-sig) No sig change |-
2024 97 63.9% 65.0% | Close to average (non-sig) No sig change | High - SEN
2023 94 54.3% 65.1% | Below (sig-) Not available High - low prior attainers
Below Close to av Above
(28%) (40%) (32%)
2025 OI
0 56.9 721 100
Below Close to av Above
(28%) (40%) (32%)
2024 n:.
0 572 728 100
Below Close to av Above
(29%) (40%}) (32%)
2023 < :
0 a7.2 73 100
J 2‘5 b.U f.‘a 1[3[}

School disadvantaged compared to School disadvantaged compared
national disadvantaged to national non-disadvantaged

National distribution | National
Year| Cohort| School| National [banding (non dis) | Gap | Gap Trend Year group context
2025 23 30.4% 43.5% | Below (non-sig) 72.7% | -42.3|Widening -
2024 13| 385%| 4349 |CIO%8 toaverage 728% | -343 | Narrowing High - SEN

(non-sig)

. . High - low prior
2023 23 21.7% 43.4% | Below (sig-) 72.8% | -51.1|Not available .
attainers
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Below Close to av Above
(22%) (44%) (34%)
2025 { X
0 344 526 100
Below Close 1o av Above
(22%) (43%) (35%)
]
2024 |
0 339 529 100
Below Close 1o av Above
(22%) (45%) (33%)
2023 O '
|
0 34.1 52.7 100
0 25 50 ] 100

The data presented here indicates an improvement in the progress of disadvantaged students
between 2022-2023 and 2023-2024. We can also see an uplift in the percentage of students
achieving a Grade 4+ in EnMa during this period.

Attainment at KS4 has dropped slightly between 2023-2025 although still remains close to the
national average and within the national distribution banding (i.e. non-sig).

disadvantaged
barriers early
in our
pre-school
and nursery
provision.

between pre-school, Nursery and
Reception (EYFS Lead).

Appropriate provisions/conversations
are in place prior to pupils starting in
our school.

Intended Success criteria Review
outcome
Identifying Transitions to be planned effectively Additional staffing hours and

screening tools in EYFS, allowing
earlier identification of speech,
language, emotional, and social
needs. This has improved targeted
intervention from the outset.
Continued staff training funded by
PP will further strengthen
consistency across settings.

Enhanced transition activities,
including additional home visits,
joint meetings, and tailored
settling-in sessions. These have
contributed to smoother transitions
and improved early engagement for
disadvantaged pupils.
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expectations

Pupils make Disadvantaged pupils achieve GLD in Although still below national
expected or line or above national expectations. benchmarks, the gap is narrowing
better due to PP-funded additional adults
progress and targeted interventions (NELI,
through the phonics boosters). Early evidence
EYFS shows sustained improvement.
Pupils pass Disadvantaged pupils pass the phonics . .
. - . The funding has allowed for daily
the phonics screen in line or above national ) i
o . keep-up sessions, 1:1 tutoring, and
screen in line | expectations. : ; .
structured intervention delivered by
or above ined t staff. This h
national trained support staff. This has

contributed significantly to narrowing
the phonics gap.

Pupils make Disadvantaged pupils achieve ) o
. . . - Despite some individual successes,
expected or combined EXS+ in reading, writing and )
o . the combined EXS+ measure
better maths in line or above national o i
. . indicates further work is needed.
progress in expectations. . .
PP-funded interventions have had
Key Stage 1 . . .
impact but require greater alignment
with quality-first teaching.
Pupils make Disadvantaged pupils achieve Gaps remain but are narrowing due
expected or combined EXS+ in reading, writing and | to structured academic mentoring
better maths in line or above national and targeted subject interventions.
progress in expectations.. PP support remains essential in
Key Stage 2 sustaining these interventions.
Pupils make The Progress 8 Score of disadvantaged | PP funding has supported targeted
expected or pupils is in line or above in literacy/numeracy programmes, as
better comparison to cohort. well as pastoral provision to
progress in improve engagement. Tracking
Key Stage 3 indicates steady improvement,

though some subject variability
remains.

Academic mentoring, revision
resources, and alternative pathways
funded through PP have contributed
to improvements in disadvantaged
pupils’ progress. Further consistency
in subject intervention remains a
priority.
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Pupils make
expected or
better
progress in
Key Stage 4

The Progress 8 Score of disadvantaged
pupils is in line or above national
expectations.

Pupil Premium has funded
after-school tuition, exam
preparation sessions, and targeted
intervention plans that have
supported expected or better
progress for many pupils.

Disadvantaged pupils benefit from
subsidised revision materials, 1:1
careers guidance, and personalised
academic mentoring. These have
improved engagement and
outcomes, though some gaps remain
in specific subjects.

Progress was not measured in 2025

but internal data indicates an upward
trajectory using baseline / CAT4 data.

All pupils will
be able to
have a life of
choice and
opportunity.

Further Education: 6th Form/College
University aspirations
Apprenticeship opportunities

Funding supports careers visits,
mentoring programmes, and
aspiration events that help
disadvantaged students broaden
their sense of future possibility.

Additional CIAG sessions funded
through PP ensure disadvantaged
pupils receive personalised
guidance, leading to improved
destination outcomes and reduced
NEET risk.

Pupils will
have access to
opportunities
to enrich their
lives
throughout
10:10
experiences.

All disadvantaged pupils will be
encouraged to participate in at least
one extra curricular club.

10:10 experiences including lunch and
after school clubs and Duke of
Edinburgh.

PP ensures clubs are financially
accessible. Increased staff capacity
allows staff to personally encourage
disadvantaged pupils, leading to
higher levels of participation.

PP funding supports equipment,
travel, and fees, enabling
disadvantaged pupils to access
experiences they might otherwise
miss. These experiences have
strengthened resilience, teamwork,
and confidence.
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Our behaviour
policy will
ensure that
students are
taught habits
and routines
that will
support them
to achieve the
best possible
outcomes.

The % of disadvantaged pupils who
incur sanctions are inline with the
whole cohort.

Pastoral support funded by PP has
improved consistency in behaviour
expectations and helped pupils
regulate emotions more effectively.

Interventions such as mentoring,
restorative approaches, and
behaviour coaching—funded through
PP—are helping reduce sanction
disparities, though continued work is
required.

To ensure

mental health
and wellbeing
is not a barrier
for children in
receipt of PPG.

To achieve
and sustain
improved
wellbeing for
all pupils in
our school,
particularly
our
disadvantaged
pupils.

Creating student leaders within our
school: Mental health leaders;
Wellbeing counsellors; Diversity Crew;
Sports Leaders; School council

Sustained high levels of wellbeing
demonstrated by:

e Qualitative and quantitative data
from student voice, student and
parent surveys, pastoral/Cura logs
and teacher observations

e A reduction in the amount of time
individual pupils need to access
pastoral support

e Attainment data that shows a
narrowing gap in core subjects

e Working with outside agencies

Significant PP funding is allocated to
pastoral staff, mental health first
aiders, and wellbeing programmes.
These supports are reducing barriers
that disproportionately affect
disadvantaged pupils.

Leadership development
programmes have enabled
disadvantaged pupils to participate
in roles such as Wellbeing Leaders,
Diversity Crew, and Sports Leaders,
promoting confidence and agency.

To sustain
attendance for
all pupils,
particularly
our
disadvantaged
pupils.

Sustained high attendance
demonstrated by:

e The overall absence rate for all
pupils being at least in line with
the national average %, and the
attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being at
least in line with the national
average

e The percentage of all pupils who
are persistently absent being is in

Attendance champions in both
phases are working on reducing
persistent absence among
disadvantaged pupils. Home visits
and early support are leading to
better attendance patterns, though
further effort is required to reach
national averages.
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line with or below the national
average

Families and e Those most in need have PP funding directly removes barriers
pupils can access to breakfast items when | to learning by ensuring
access they come to school. disadvantaged pupils have food,
support to e Those most in need have clothing, and learning materials.
ensure that access to school uniform items | This reduces anxiety and improves
their basic to ensure that they are readiness to learn.
needs are appropriately dressed. PP-funded pastoral time ensures
being met e Those most in need have families access external support
access to the equipment they such as food bank services, helping
need to be able to access stabilise home circumstances.
learning.
e |n collaboration with Waveney
Food Bank, food parcels are
available to support families
and pupils.
Families and . . . .
. e Targeted pastoral interventions | Pastoral interventions funded
pupils can : . . : : .
3ccess including non-teaching pastoral | through PP—including emotional
additional support, delivering 1:1 and coaching, family liaison, and conflict
support to small group support to help resolution—have significantly
help build the children resolve conflict, improved behaviour, confidence, and
necessary develop social & emotional engagement for disadvantaged
skills to skills, and manage their pupils.

enable them
to flourish and
grow

emotions and behaviour more
effectively. These members of
staff will also work closely with
children and families through
Family Support meetings &
liaison with external agencies.
This includes the use of the
Service PPG.

e A full and varied programme of
additional educational
experiences, such as subsidised
school visits and extra-curricular
clubs is accessed. This includes
support for buying ingredients,
revision materials, music lessons
etc...

PP ensures equitable participation in
school trips, clubs, music lessons,
and revision programmes. This
broadens cultural capital and
supports academic success.
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Mental Health Support: Mental
Health First Aider for Adults and
a Mental Health Champion for
Young People; Mental Health
Leaders, In-house mentoring
programme, well-being Council
are all accessed and make a
demonstrable difference to

outcomes.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to fund

in the previous academic year.

program

Programme Provider

Pixl Therapies PixL

Phonics and catch up programme Little Wandle
Multiplication Intervention TTRS
Reading Comprehension and spelling Bedrock

Service pupil premium funding

For schools that receive this funding, you may wish to provide the following information: How our
service pupil premium allocation was spent last academic year

being a military family.

Last academic year, our Service Pupil Premium funding was used to support five children in
addressing both academic and non-academic barriers to their success.

Pastoral Intervention: Non-academic barriers, such as relationships and social interactions,
wellbeing and learning behaviours were supported through tailored 1:1 interventions. A safe
and secure environment was provided to support children with the challenges associated from

Targeted Academic Support: Targeted academic interventions were designed to support
children to close gaps in order to access learning in the classroom. Effective use of assessment
tools were used to ensure this was tailored to the needs of the child. Specific resources and
types of interventions were used to support the range of learning needs identified, including
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quality assured and evidence based schemes, 1:1, small group and whole class interventions.

Additionally, all staff consistently adopted the "Quality First Teaching” approach, ensuring that
all pupils, including those receiving Service Pupil Premium funding, had access to high-quality
teaching and differentiation within the classroom. This helped to ensure that their academic
potential was fully realised, while also addressing any gaps in learning.

The impact of that spending on service pupil premium eligible pupils

Pastoral intervention -Resilience, regulation, improved perseverance and an increased
engagement with peers demonstrates the impact of the support and interventions put in place.

Targeted Academic Support: Quality assured and evidence based programmes have ensured
that there is a consistent and high quality approach to closing the gap for individual children.
The gap is evidently narrowing overtime which gives confidence to the approach being
sustainable and increasing overtime as it becomes embedded.
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