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The Diocese of Norwich Education and Academies Trust/St Benet’s Trust is accountable for all policies across 
its Academies. All policies whether relating to an individual academy or the whole Trust will be written and 
implemented in line with our ethos and values as articulated in our prospectus. We are committed to the 
provision of high-quality education in the context of the Christian values of service, thankfulness and humility 
where individuals are valued, aspirations are high, hope is nurtured, and talents released. 
 
A Scheme of Delegation for each academy sets out the responsibilities of the Local Governing Body and 
Principal / Head Teacher. The Principal / Head Teacher of each academy is responsible for the implementation 
of all policies of the Academy Trust. 
 
All employees of the Academy Trust are subject to the Trust’s policies. 
 
Aims 
 
We believe that teaching students the skills of self-regulation, co-operation, respect, forgiveness (Colossians 
3:13), humility and tolerance is an important part of the curriculum. Without these skills our academic 
objectives cannot be achieved. Furthermore, we believe that these are skills which can be learnt, particularly if 
we work together with parents/carers and students to achieve our goals. We work as part of a team. Mutual 
support, consistency and communication are essential components of this shared approach. We believe that 
everyone in school has the right to be treated as an individual and with respect and dignity (Genesis 1:26-28). 
Good relationships are vital to the successful working of a school. We value achievements of every kind – 
academic and non-academic – and we believe that everyone should have the opportunity to achieve 
their potential. We also believe that young people respond well to high expectations. In our school we expect 
everyone to work hard and give their best. Our belief is that good behaviour and positive relationships will 
only result from a consistent application of the rules and routines. 
 
The Attitude to Learning policy is rooted in our understanding of the Christian Values of Trust, Respect and 
Acceptance, enabling the community to experience ‘Life In All Its Fullness’. It also emphasises the school 
vision that pastoral care ensures that every student is known individually and nurtured within our caring 
Christian community. The six fundamental values that underpin our school are : hope, perseverance, love, 
wisdom, respect and faith. These run as a thread throughout our approach to Attitudes to Learning. 
 
● We believe in the unique value of every individual in the eyes of God. 
● We believe that teachers must be allowed to teach. 
● We believe that students have the responsibility to learn and must allow others to learn 
● We believe that restorative justice should underpin our disciplinary procedures. 
● We believe in the secure base model* and that all students should have opportunities to 
build resilience and move towards greater security. 
● We believe that Christian forgiveness is at the core of our behaviour policy. 
● We believe that our school is a unique Christian Community and part of the wider 
Christian Church. 
● We believe that children’s behaviour can change and that given the opportunity, every child can be 

successful. 
● We believe in promoting self-esteem, self-discipline, proper regard for authority, and 
positive relationships based on mutual respect. 
 
 
Underpinning Principles  



● We believe in developing positive relationships with our pupils, parents and community; making 
everybody feel valued. 

● We believe in creating a culture with high expectations in which all pupils can flourish and 
grow.  

● We believe in teaching children to take responsibility for their own actions and to 
understand the impact on others. 

● We believe in being aware of each child’s needs and their individual circumstances, to help 
us to act in the fairest way.  

● We believe in providing a safe environment, free from disruption, violence, discrimination, bullying 

and any form of harassment.  
● We believe in teaching children to be self-aware; emotionally literate and to nurture 

themselves so they can nurture others.  

This policy is deeply rooted in ‘The Secure Base Model’, which is the framework for promoting positive, 
secure base relationships between adults and children. Following our work with Dr Mary Beek from the 
UEA, we have built on our existing positive framework for therapeutic education, which helps give 
children and young people opportunities to build resilience and move towards greater security. The 
model considers how relationships between adults and young people can enable the individual to 
develop competence in the outside world. For more information regarding the secure base model 
including feedback from our students please click here.  
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

All teaching and support staff will be trained in Norfolk Steps ‘Step On’ to promote positive behaviour through 
evidence-based principles. Staff have a depth of understanding that all behaviour is communication. At our 
school, we have high expectations for all children and these are instilled through compassionate boundaries. 

https://www.uea.ac.uk/web/groups-and-centres/centre-for-research-on-children-and-families/secure-base-model/secure-base-in-schools


We develop esteem, resilience and engagement through being champions for each and every child. All staff 
understand the importance of unconditional positive regard. Staff understand that behaviour is communication 
and work with the child to help solve unmet needs or unsolved problems, rather than to modify behaviour 
through the application of rewards and punishments. This fosters problem-solving and collaborative 
partnership between adults and children.  
  
Across our school, we have key staff members who train, coach and mentor both staff and pupils:  
 
Key Staff (Primary Phase)  
 
 

Rob Connelly 
Executive Head 
teacher 
 
Jane Price 
Head of School 

Laura Botwright 
Assistant 
Headteacher & 
SENDCo 

Stacey Street 
Assistant Headteacher  
 

Jason Mullen 
Head of Pastoral 

Katie Kinsella 
SEND Teacher 

 
Key Staff (Secondary Phase)  
 
 

Rob 
Connelly 
Executive 
Head 
teacher 

Laura Botwright 
Assistant 
Headteacher & 
SENDCo 
 
 
 

Steve Batt  
Associate Senior 
Leader 

Lucy Field  
Assistant Headteacher  
 

Heads of Student 
Support 
 
Nick Little 
Charlotte 
Roberts 
 

Linny 
Whittleton  
 
 
SEND 
Manager 

 
We regularly consult with external agencies, when required, to ensure we are meeting the needs of all of our 
pupils: 
 
Key External agencies  
 

Educational 
Psychologist 
 

Inclusion 
Advisor - SEMH  
 

Mental Health Support 
Team  (MHST) 
 
 

Inclusion and SEND 
team 
 

Children’s 
Advice and 
Duty Service 
(CADS) 

Just One 
Norfolk 

 
 

 

 

 

 

How we Celebrate our School Community  
 



By focusing on secure relationships, we are placing more emphasis on intrinsic motivation. Doing the right 
thing because it is the right thing to do, in line with our Christian values. As a school, we celebrate these 
attributes in a variety of ways:  

 
Primary Phase 
 

● Specific praise based on effort which relates to a growth mindset. 
● A sunshine box - where both children and staff can celebrate demonstrations of our values and effort, 

encouraging them to look for the good in each other. 
● Displaying work around the school. 
● Value points on Arbor  
● Weekly values certificate  
● Reading champion certificates 
● The Sancroft Award (x2 termly) - living life in all its fullness  
● Peer value award (termly): Diversity; Wellbeing; Sports; Values Ambassador  
● Head of School Stand out Award 
● Headteacher Kindness Award 
● House system: blue (Pickering), green (Omerod), red (Dove), yellow (Sancroft)  
● Positive communications home 

 

Secondary Phase 
 

● Gallery of excellence/Hall of fame to displaying children’s work  
● House points on Arbor  
● Reward certificates (Pastoral & Curriculum) 50/100/150/200+ house points  
● Star of the week - Staff led 
● Rewards’ breakfasts  
● ‘Skip the queue’ & Free Chips Friday  
● End of term reward trip(s)  
● Referral to Head of Year  
● Faculty/Curriculum reward postcards/letters/e-mails/phone calls  
● Celebratory Hot Chocolate with the Headteacher  
● Celebration assemblies  

 

The House System (All-through School) 

The House System is an integral part of our pastoral organisation. Every year, each child is assigned a house. 
The house system allows every student and member of staff to feel a sense of belonging by becoming a 
member of Dove, Ormerod, Pickering or Sancroft house (Red, Yellow, Blue, Green in the Primary Phase). By 
being a member of the house family, students, staff and parents/carers are encouraged to show team spirit as 
all of the houses thrive on the ethos of taking part and working collaboratively. 

 
Building the Foundations 
 



Our Proactive Culture - related to the Secure Base Model 

What? Why? How? 

Availability - 
helping the child 
to trust  

Psychological safety  
Creating positive relationships 
Secure attachments within school  

- All our staff build trusted 
relationships with all pupils and 
parents/carers. 

- This is achieved through 
unconditional positive regard 
(being every child’s champion).  

- Staff are aware that every 
interaction, no matter how small, 
has the potential to have an 
emotional and developmental 
benefit for the child. 

- We are all consistent with our 
approach. 

- All of our children feel a sense of 
belonging  

-  

Sensitivity - 
helping the child 
to manage 
feelings  
 

Emotional Literacy 
Self-awareness 
Psychoeducation  
Self-regulation  

- Naming feelings and daily check-
ins. 

- Being at threshold, always  
- Adults will regularly model being 

emotionally literate. 
- Regulation strategies  
- Regulation spaces  
- Managing transitions  
- Restorative conversations 
- Pastoral sessions 
- RSHE curriculum  
- Wellbeing Wednesday? 

Psychoeducation - learning 
through stories and strategies 

Acceptance - 
building the 
child’s self 
esteem  
 

Resilience 
Self-esteem  
Growth Mindset 

- Growth mindset is adopted by all 
to develop resilience and esteem. 

- Unconditional Positive Regard  
- Restorative conversations and 

collaborative problem solving  
- Peer Value award: Nominated by 

children 

Co-operation - 
helping the child 
feel effective  

Working together - teamwork  
Intrinsic motivation - doing the right thing 
Empathy 
Compassion for others  

- All of our staff consistently have 
high expectations of all our 
pupils through compassionate 
boundaries. 



Restorative Approach 
 

The word discipline derives from ‘disciple’, meaning “to teach or guide”. At Sancroft, we reframe mistakes as 
teaching opportunities, moving away from fear and shame towards collaborative problem solving. Adults and 
children work together to learn from situations to find strategies so that behaviour can change. When students 
make mistakes we respond with grace and forgiveness whilst teaching students the importance of accountability. 
Our goal is not only to teach desired behaviours but also to restore relationships and help students to learn from 
their errors. We encourage students to actively listen; seek to understand others’ perspectives and demonstrate 
genuine care.  We believe this is achieved through a restorative approach.  
 

The aims of restorative conversations are to support children’s learning of self-awareness and to develop 
taking another’s perspective, empathy and compassion in others, and understanding the impact of their 
actions. Collaborative problem solving helps children understand unmet needs or unsolved problems, rather 
than trying to modify behaviour through the application of punishment. This fosters a trusting partnership 
between adults and children where they feel supported to be honest, take accountability and responsibility for 
their actions. This decreases the likelihood of conflict; enhances relationships; develops social-communication 
skills and develops positive attributes to become well-rounded global citizens.  
 

Restorative conversation script  

Promoting effectiveness and competence 
Understanding boundaries  
Reflective practice  
 

- Praise and recognition  
- Houses  
- Roles and responsibilities, e.g. 

wellbeing; librarians; sports 
leaders 

School 
membership - 
helping the child 
to belong  

Sense of belonging  
Ownership and autonomy 
Psychological safety  
Secure attachments within school   

- Our physical environments create 
psychological safety and a sense 
of belonging. We create 
regulation spaces which children 
can access if they are feeling 
overwhelmed. There will be 
strategies and tools so children 
can self-regulate and get back to 
learning at their optimal level.  
This includes nature spaces that 
can be used in pastoral sessions 
and as a class to help lower 
stress levels and help children to 
feel calmer and more engaged in 
learning.  

- Thresholds and check ins 
(including communication box) 
 ‘BETTER’ explicit teaching: 

- Break down behaviour into skills 
- Explicitly visualise this 
- Teach it 
- Track it 
- Edit as needed 
- Recognise growth 



 
The conversations are based around three areas: story telling; impact and solutions (Finnis, 2021). Children and 
adults take turns to talk and listen so that everybody has a chance to reflect on the incident from their own 
perspective. There are some guidelines for facilitating the conversation to ensure everybody feels heard and 
understood and a solution or agreement can be reached.  
 

● What happened? (Not just the incident but leading up to the incident) 
● How were you feeling at the time/when that happened? (using ‘I’ statements - ‘I noticed, I felt.’) 
● What were you thinking/ what was your brain telling you at the time? 
● Who has been impacted/ how do you think they might be feeling? 
● How can we make things better? 
● If it was to happen again/if we could rewind time, what would you do differently? 
● What would help you?  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Primary Phase  



Type of Behaviour Procedure  

Low-level behaviours:  
 
Talking 
Throwing equipment/paper 
Out of class seat 
Annoying other children 
Disruptive noises  
Antagonising through physical contact 
Snatching /taking without permission 
Ruining work 
Swearing  
Refusal to work 
 
 
 
 

Informal conversation with pupil and key adult: 
Quality First Teaching (WalkThrus): Distract and reset; re-
establishing expectations. 
Step On Training:  positive framing; limited choices.  
 
Key adult to use Step On Scripts: 
Restorative conversation between Teacher/key adult and pupil: 
Collaborative problem-solving  
 
In some situations, we might not know what to say. Having a ‘help’ 
script supports us to remain helpful to the child: 
 
Child’s name 
I can see something has happened/I’m wondering if… 
I’m here to help 
Talk and I’ll listen 
Come with me and… 
 
 
 
 

Behaviours that challenge (PCC,  Primary Consequence 
‘Challenge’) 
Truancy 
Physically or verbally aggressive towards an adult or child 
Persistent Defiance 
Persistent disruption to teaching and learning 

Recorded on Arbor as a ‘Behaviours that Challenge’  
Teacher to communicate with parents 
 
‘Team child’ meeting 
 
If an incident happens at lunchtime or on a school trip, children will 
have access to a Regulation Hub for space to regulate and to have a 
restorative conversation with a member of staff. 
 

Behaviours that harm (PCH, Primary Consequence ‘Harm’) 
 
4 categories: 
Harm to self 
Harm to others 
Damage/harm to property  
Significant loss of learning 
 
Harmful Sexual Behaviour 
Physical Assault 
Vandalism  
Bullying 
Racism  
Abuse against sexual orientation/gender identity  
Verbal/threatening abuse towards a pupil 
Verbal/threatening abuse towards a staff member 
Arson  
Use or threat of use of an offensive weapon or prohibited item 
Seriously injuring another child deliberately  Extremely 
violent behaviour/fighting 
Vandalism  
Leaving the classroom without permission to an unknown 
location/running away 
Refusing to return to class within a specified time Bullying, 
including cyberbullying, prejudiced-based and discriminatory 
bullying 

Recorded on Arbor as a ‘Behaviours that Harm’ 
Wider Leadership to communicate with parents. 
 
As a last resort, a decision on internal suspensions is made by the 
Head of School. Exclusions, including Permanent Exclusions, will be 
made by the Executive Headteacher.  
 
If an incident happens on a school trip, the Emergency Point of 
Contact (EPoC) will contact parents to inform them that they will 
need to collect their child from the trip because their behaviour is 
harmful. If this is not possible, alternative transport arrangements 
will be made.   
 
To ensure safety for all, pupils must be protected e.g. by removing 
the dysregulated pupil or the other pupils away from the 
situation.  
 
 

 



Secondary Phase  

Arbor (MIS) Code Procedure Steps Action  

Warning  Students are reminded of 
our school’s expectations in 
a calm and consistent manner. This 
intervention is short, positive and precise 

Low level 
intervention/Verbal 
reminder (this is not logged on Arbor) 

C1 C1 - A positively framed 
clear choice (final reminder) 
is given to the student. If 
the behaviour continues a 
C2 will be issued. 
A student may be given 
‘time out’ to reflect away 
from other learners (where 
appropriate) at this stage to 
prevent further steps. 

Behaviour incident is recorded on Arbor. 
 
More than one C1 in a day will lead to a C2 
detention the following day, alerting the FT 
and HOY via Arbor. 

C2 (school detention) 
 
*A C2 may be issued for one 
off behavioural incidents 
which occur outside of the 
classroom, or pose a health 
and safety risk to themselves 
in a lesson, which would not 
necessarily lead to a lesson 
removal e.g unsafe use of PE 
equipment. 
 
 
 

C2 - Parents/Carers are 
alerted to the detention via 
Arbor 
 
A member of staff will contact 
parents/carers if needed. 
 
A student will be removed to an 
alternative classroom (typically within 
the same department/Faculty) or the 
‘10R’ room for the remainder of the 
lesson. 
 
The on call system can be used to 
facilitate this if necessary. 
 
Students will only return to 
circulation/lessons if they demonstrate 
an appropriate 
response and are ready to 
learn. 
 

 

30 minute same day lunchtime detention (or 
the following school day if the behaviour 
incident occurred after the end of P4) 
 
Students may be placed on a two week 
HOY, subject or form tutor report card for 
repeat C2 offences. 
Parents/Carers to be informed. 
 

 

C3 (10R room) 
 
*A C3 can be issued for students who 
are required to spend the day in 10R, as 
part of inclusion, for significant/serious 
incidents 
inside or outside the classroom. 
 
 
Decision made by HOY/CL/FL/SLT 
 
C3 behaviours may include: 
Persistent (continuous) disruption or 
defiance; 
swearing directly at a member of the 
school community; dangerous /anti-
social behaviour; intimidating / 
aggressive / threatening behaviour 
towards a member of the school 

C3 - On occasions, a C3 
intervention may be 
required. In these instances 
it is unsuitable and/or unsafe for the 
student to remain in a classroom or in 
circulation for the rest of the day. 
 
 
A student is collected by a 
member of staff on call 
and/or SLT and placed into 
10R immediately for the 
rest of the day/s. Further days/time may 
be assigned 
pending investigation. 
 
Parents/Carers are contacted by the 
class teacher, Head of Year, 
Faculty leader, Curriculum 

Students who are issued 
with a C3 also complete an 
after school detention (ASD) 
at the next available opportunity 
(Monday/Wednesday). 
Failure to attend a Monday or Wednesday 
detention will result in a Head of School, 
Friday detention. Failure to attend the 
Friday detention, will result in a day in 10R 
and a repeat detention the following Friday. 
 
Students will be collected by a member of 
staff at the end of Period 5 on these days. 



community; damage 
/ vandalism; prejudice-related 
language; bullying / discrimination; 
misuse of social media /inappropriate 
recording; 
fighting / violence / rough 
play; smoking / vaping; truancy; sexual 
harassment/harmful sexual behaviours; 
bringing the 
school into disrepute; poor 
behaviour in 10R or ASD. 
 

leader, Head of School as 
appropriate. 

C4 
A C4 can be issued resulting 
in the student being 
suspended from school. 
 
Suspensions can be given 
for very significant incidents 
inside or outside of the 
classroom. 
 
 
C4 behaviours may include: 
(Any persistent repeat 
behaviours from C3 list, or 
extreme versions of) please 
note this is not an exhaustive 
list and is at the discretion of 
staff who will make a 
judgement, aligned to the 
school’s vision and 
expectations. 
 

C4 - On rare occasions a C4 
may be given to students. In 
these instances it is not 
suitable for the student to 
remain in/attend school. A 
student should be collected 
by their parent/carer as 
soon as possible. 
 
In exceptional circumstances, a 
permanent exclusion may be issued. 
 
This may be for a very significant one 
off incident 
or a build up of multiple 
incidents over time (please refer to the 
school exclusions policy). 
Parents/Carers are to be  contacted by a 
member of  SLT and a reintegration 
meeting will take place following the 
students return from suspension. 

Following a suspension, students will be 
required to complete a reintegration 
meeting with a member of SLT and their 
Parent/Carer and to complete a period of 
time (determined by SLT), in 10R on their 
return as part 
of their reintegration. 

Homework  
 

Warning - Verbal reminder to hand in homework at the next requested 
time C1 - A final reminder for a repeated offence (behaviour incident is 
recorded on Arbor) C2 - A C2 can be issued for persistent failure to 
complete homework to the required standard  

 

A-Game expectations (Uniform / Lateness 
/ Equipment)  
 

 

Warning - Verbal reminder to correct standards and bring A-Game  
C1 - A final reminder for a repeated offence (behaviour incident is recorded 
on Arbor)  
C2 - A C2 can be issued for persistent failure to meet our academy’s basic 
expectations, including repeated offence of lateness, lack of equipment or 
incorrect uniform. 

 

N.B, Actions/sanctions can be escalated by the Headteacher, Head of School, AHTs and/or HOY 
depending on nature/severity of the incident(s) 

 
 
 
 
 



Expectations of Students 
 
Students are to adhere to the ‘Sancroft’ A Game expectations of:  

● Attendance – Students attend school/lessons on time and adhere to the Attendance policy.  
● Appearance – Students adhere to the Uniform Policy.  
● Attitude – Students are to be respectful, responsible and ready at all times.  

If students get the first three parts of the ‘Sancroft A Game’ correct then we are confident that the remaining part of 
the framework will be achieved:  

● Aspiration – A learning environment that promotes the school vision  
● Attainment – A learning environment that allows all students within it to fulfil their academic potential and 

experience ‘Life in All its Fullness’.  

Community Service (Secondary Phase) 
 

When students engage in activities which are considered anti-social and/or have the potential to damage the 
academy environment they will be set a period of community service. They will engage in activities of a suitable 
nature to meaningfully contribute back to our community.  
 
We believe that ‘active’ sanctions can help to cultivate a sense of belonging and growth as students serve and 
understand their place in the Sancroft community (Matthew 20:28).  

Withdrawal from social times (break/lunchtime)  

 

Challenging or harmful behaviour may be responded to through students being withdrawn from breaks and lunches. 
For a period of time, set by the staff member, students will be in an appropriate space (e.g. canteen or Head of Year 
Hub) to provide an opportunity for students to engage in social discourse with staff who will act as positive role 
models. Restorative conversations will continue to take place if necessary. 

The ‘10R’ Room  
 
This is a multi-purpose room for students who have been removed from an individual lesson or removed from 
circulation for a fixed period of time (or returning from suspension). The ‘R’ room is a space where students are able 
to Reflect, Reset, Repair, Restore, Regulate, Rebuild, Reconnect, Respect, Reconcile, Rectify.  

Students engage in high quality learning activities to follow the curriculum in the ‘10R’ room. It is a resource rich 
environment which enables them to complete their learning to a high standard. Students will silently complete a 
variety of independently led activities set by their class teacher. Students removed from an individual lesson (P1-4) 
will receive a C3 (30 minute same day, lunchtime school detention). A 30 minute detention will be issued for the 
following lunchtime if this occurs during P5.  

Where necessary, a strategy for reintegration will be put in place for any student before they go back into lessons so 
that appropriate support is put in place which aims to assist the student in not repeating the behaviour which led to 
being removed from class. This will include completing a reflection sheet, linked to the incident.  
 

 
Detentions (Secondary Phase)  



 
All detentions are completed in silence. Disruption during a detention is deemed as a significant 
breach of expectations and will result in the sanction being upscaled e.g. C2 to C3 the following 
day. Detentions will be centralised and held by Head of Year, Curriculum Leader or Faculty Leader 
(HoY/CL/FL) on a daily basis. It is expected good practice for the member of staff who issued the C2 
detention to attend this detention to discuss the incident and restore the working relationship if 
necessary.  

After school detentions will be centralised and held by the CL/FL on a Monday and Wednesday in Rm 1. 
Friday after school detention will also take place each week, and be held by SLT. This process is 
overseen by the Head of Student Support. Communication home is made by the relevant CL/FL or HoY 
where this is a pastoral matter outside of the classroom.  

Secondary Phase Report System  

Monitoring / support for students with behavioural concerns or who are underachieving  

Four levels of report intervention are in place. The Form Tutor will be a central figure in supporting 
students, supported by the Pastoral Team. When a student is placed on report, parent(s) / carer(s) will 
be informed. Preferably by phone or email or via a meeting as appropriate. Before a student is placed 
on any level of report, there must be consultation with the Head of Year/ Head of Student Support 
and/or the Assistant Headteacher as appropriate.  

The system currently in place is that if a student receives any 3 negative incidents in one week then 
they will be placed on FT report (this may also be down to the discretion of the HoY depending on the 
individual student). A positive report card may also be used initially.  

Level 2 Intervention (Form Tutor/Subject report) This will be led by Form Tutors / Subject Teacher in 
consultation with the HoY/CL/FL/ SLT. The Form Tutor / Subject Teacher will put a student on report 
setting clearly defined targets in agreement with the student and / or family as appropriate. For each 
lesson, the student obtains ‘score’ indicating how successful they have been in reaching their target(s). 
To successfully complete the report, students must obtain enough points to reach an agreed weekly 
target score. If the targets are not met, the student will be placed on the Head of Year report.  

Level 3 Intervention The Head of Year, Curriculum Lead or Faculty Lead will put a student on report if 
more serious issues present, or if targets from Level 2 have not been met. Parents/Carers will be invited 
into school to discuss the situation. Students will be involved in target setting and again will have to 
obtain the number of points agreed. Form Tutors / Assistant Headteacher will be kept informed of 
progress as appropriate.  
 
Level 4 - Pastoral Support Plans (PSPs) For students with persistent behavioural issues or very serious 
breaches of the Code of Conduct a Pastoral Support Plan (PSP) may be introduced. These are usually 
managed and led by the Head of Year Team. PSPs are introduced through a meeting that may involve a 
representative from the Senior Leadership Team and / or a governor. The PSP document features 
descriptions of the concerns, behavioural changes needed and support strategies previously utilised. 
Students carry a report sheet that they collect daily from their tutor. The sheet features specific clear 
targets related to the ‘behavioural changes needed’ section of the PSP document, which are either met or 
failed for each lesson (marked by the teacher). Students meet their key teacher daily. Meetings are held 
every 2-3 weeks with parent(s) / carer(s) to review progress in relation to targets and if further support is 
required. PSPs are usually instilled over a 6 week period, but can be prolonged if deemed necessary.  



Level 5 Intervention (AHT, Leadership Team) A member of the Senior Leadership Team will put a 
student on report as a result of serious breaches of the Secondary Phase Attitudes to Learning Guide or 
failure to meet targets of Level 4 Attitudes to Learning Policy. Parents/Carers will be involved. The 
system works much in the same way as above. At this juncture outside agencies may be involved to 
discuss further intervention and or other provision.  

Level 6 Intervention (Head of School or the Headteacher, Warning 1 + 2, Managed move) The Head of 
School and or the Headteacher will put a student on report as a result of serious breaches of the 
Secondary Phase Attitudes to Learning Guide or failure to meet targets of Level 5 report. Parents/Carers 
will be involved. The system works much in the same way as above. Continued work with outside 
agencies may be involved to discuss further intervention and or other provision. The student will be 
discussed at the Fair Access Panel and put forward for a managed move placement.  

Level 7 (Suspension or Permanent Exclusion) Failure to make progress, in relation to the behavioural 
changes required, can lead to Suspension or Permanent Exclusion.  

Please note - it is not necessary for students to have gone through stages 1-5 to be issued with a managed 
move or permanent exclusion.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All-Through School Consequences Procedure (clear, sequential steps)  
 



At Harleston Sancroft, we recognise the damaging effects of excluding children as it leaves them open to further 
social exclusion which increases the chance of future harm. As a result, exclusions are a last resort. When a child 
is in ‘crisis’ and in an increasing state of dysregulation, as a team we will work with the pupils and the 
parents/carers, utilising our external support when needed. However, in all cases, schools must balance the 
interests of the pupil against the mental and physical health of the whole school community. This policy is for the 
main cohort of children. Some children will require differentiated plans or reasonable adjustments as part of the 
Equality Act (2010) to support them. 
 
If a child is given an exclusion or suspension, work will be set in line with the learning intentions within the 
classroom. Parents will be communicated with directly around how to access this learning.  
 
Pupils, parents/carers will be encouraged to attend a reintegration meeting following a suspension. We believe it 
is important that we work together through discussion and problem solving to create a plan to support the child 
e.g. through pastoral sessions or an external referral.  
 
Suspensions and Exclusions will always remain the most serious sanction in the school and be delivered in line 
with statutory guidance through the DfE policy titled: Suspension and permanent exclusion from maintained 
schools, academies and pupil referral units in England, including pupil movement - from September 2023. 
 
These sanctions will usually follow a lengthy period of consultation with parents where a child’s behaviour has 
caused concern over a period of time prior to a suspension or exclusion and be a last resort, where there is no 
alternative that would benefit the child.  

Only the headteacher of a school can suspend or permanently exclude a pupil on disciplinary grounds. A pupil 
may be suspended for one or more fixed periods (up to a maximum of 45 school days in a single academic year), 
or permanently excluded.  

If the Headteacher suspends a pupil, the parents are informed immediately, giving reasons for the suspension. At 
the same time, the Headteacher informs the parents that they can, if they wish, appeal against the decision to the 
governing body. The Headteacher informs the Trust, the LA and the Governing Body about any Exclusion, and 
about any suspensions beyond five days in one term. The Governing Body itself cannot either exclude a pupil or 
extend the suspension period made by the Headteacher. If the child has a social worker, they will also be 
informed too.  

Following a suspension, a reintegration meeting will be held with the pupil and relevant staff to which parents 
are expected to attend. During this meeting the reintegration form will be completed, the incidents that lead to 
the suspension will be reflected upon and planning for the future will be discussed so that agreements can be 
made to avoid a similar situation arising again. If parents do not attend the reintegration meeting, alternative 
measures will be taken to assist their full participation. Where suspensions are becoming a regular occurrence for 
a pupil, the school will consider whether suspension alone is an effective sanction for the pupil and whether 
additional strategies need to be put in place to address behaviour.  

For further information relating to Suspensions and Exclusions, please refer to the relevant school policy 
‘Suspension and Permanent Exclusion Policy’. 
 

 
 
Restraint and restrictive intervention  
 



In line with the government’s policy on the use of reasonable force, it is sometimes necessary for staff to use 
reasonable, proportionate and necessary force to restrain pupils. These circumstances are listed: a child causing 
disorder; a child hurting themselves or others; a child damaging property. 
 

 

Staff Development  
 
As a school, we have built a culture around ‘everyone is a learner’. We are constantly reviewing our practice in line 
with current research. Regular training for all staff takes place throughout the year to ensure we are providing the 
right environment for all to flourish and grow.  
 
 

https://assets.publishing.service.gov.uk/media/5a819959ed915d74e6233224/Use_of_reasonable_force_advice_Reviewed_July_2015.pdf

